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Abstract 
In the last few years, interest on teacher self-efficacy studies has been accelerated as one of the major determining factor in 
classroom instruction. However, little is known about how learners perceive their academic capabilities and how this effects their 
academic achievement. Thus, -efficacy perceptions linked to their writing performance. 
First, a questionnaire is administered and statistical analysis displayed a significant difference (p= .000). Second, gender 
difference is tested and reve
analysed and a positive correlation is found (r=.652). In short, it is confirmed that self-
plays a key role in writing courses therefore especially writing teachers need to be aware of these strong perceptions.  
12 Published by Elsevier Ltd. 
Keywords: Writing self-efficacy, prospective ELT teachers, self-efficacy scale, learner beliefs; 
 
1. Introduction 
In the last two decades, studies on individual differences among them teacher self-efficacy studies have become 
very prominent in the field of educational psychology as a determining factor in classroom instruction. However, 
little is known about how student teachers as learners think about their academic capabilities and how these strong 
beliefs affect their academic achievement. Many researchers including Horwitz (1985), Bandura (1977, 1986), 
Hutchinson & Waters (1987), Brown (1994), Ellis (1994) and Kahraman (2009) assert that teachers as well as 
learners have their own beliefs and attitudes which are likely to influence the entire educational practice. Moreover, 
it is espoused that learners having a strong belief in their capabilities set higher goals for themselves, are more 
flexible in problem-solving activities and achieve a higher academic performance. Self-efficacy, in simple terms, is 
evaluation of his capability to manage actions required to reach successful levels of performance. Derived from 
difficulties. According to Tschannen-Moran, Hoy & Hoy (1998) self-efficacy is a future-oriented belief about the 
level of competence an individual expects he will exhibit in a given condition. Referring to Bandura, they have 
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further stated that self-efficacy beliefs control thoughts and emotions that enable actions in which people use 
substantial effort in pursuit of goals and exercise some control over events that affect their live.   
 -efficacy beliefs are 
outcome oriented which is distinct from efficacy expectations. Tschannen-Moran, Hoy & Hoy (1998) have defined 
of the likely consequences of performing a task at the expected level of competence. They stated the efficacy 
 
 On the other side, many researchers among them Tschannen-Moran, Hoy & Hoy (1998) and Zimmerman 
(2000) considered self-efficacy as different from other conceptions of self, such as self-concept, self-worth, and self-
esteem, in that it is specific to a particular task. For instance self-esteem, according to Gist & Mitchell (1992), is 
-
efficacy is a judgment about task capability that is not inherently evaluative. On the other side, Marsh and Shavelson 
(1985) have compared self-efficacy and self concept and uttered self concept as a more general self-descriptive 
construct that incorporates many forms of self-knowledge and self-evaluative feelings when compared with self 
efficacy. In short, as rightly asserted by Tschannen-Moran, Hoy & Hoy (1998) self-efficacy has to do with self-
perceptions of competence rather than actual level of competence. 
 However, these self-perceptions of competence, as stated by Bandura (1994) and Zimmerman (2000), are 
influenced by four main sources; enactive attainment (or mastery experience), vicarious experience, verbal (social) 
persuasion and physiological reactions. Enactive experience is a self-experience which can be gained through 
rewards and punishments and in short while successful experiences increase self-efficacy failures can lower self-
efficacy. On the other side, vicarious experience is provided by social models. That is, people compare themselves 
with talented social models and when they see a successful model this can influence them in a positive way; and 
their self-efficacy can be raised. A third way of influence can be by verbal persuasion. That is people who are 
convinced verbally that they have the capability to solve the problem encountered or accomplish the task given, it is 
likely that they strive hard enough to succeed. Finally, it is believed that emotional states of individuals are also very 
important factors in judging their capabilities since high stress and tension are signs of poor achievement. That is, 
reducing people's stress reactions and alter their negative emotional states will raise their mood and enhance 
perceived self-efficacy. In short, the related literature asserts that non-anxious and non-depressed but high self-
efficacious learners are more motivated and thus this sense fosters their academic achievement.  
 There is no doubt that especially writing in foreign language is the most difficult task for FL learners to 
master. It is well known, that the difficulty does not lie only in grammar or vocabulary choice but also in generating 
and organizing ideas. However, as stated Pajares and Valiante (1997), strong self-efficacy beliefs does not directly 
iting. In other words, it is 
 
 While many studies addressed such strong beliefs, as far as we searched, few have considered the 
-efficacy and its effect on their writing skills. Thus, this preliminary 
-efficacy linked to their academic 
ptions of their individual capabilities to reach their 
writing goals, to explore whether these strong beliefs differ according to gender variable, and to seek any correlation 
between their perceptions and composition writing grades. To investigate the mentioned topics at university level, 
the following research questions were addressed. 
RQ1. How do EFL learners perceive themselves when they encounter a specific writing activity? 
ting goal differ according to gender 
variable? 
 
 
713 Ayhan Kahraman /  Procedia - Social and Behavioral Sciences  46 ( 2012 )  711 – 714 
2. Methodology 
Participants in this study were 125 freshmen-24 males and 101 females- at a state university in Turkey. Their 
ages vary from 19 to 27. They have taken the student selection and placement test in Turkey and according to these 
exam scores their proficiency level is assigned as pre-intermediate to intermediate. Additionally, to identify 
particip -efficacy beliefs the scale developed by Zimmerman and Bandura (1994) is slightly changed by 
wording and the scale item number is narrowed down from 25 to 20 to meet the needs of the study. Finally, in order 
 and their writing achievement, participants are asked to write an argumentative 
essay which has been scored by two raters using a writing rubric developed by the researcher to ensure the inter-
rater reliability. 
3. Results 
To test the first hypothesis, which searches whether or not there is a significant difference between the sample 
Descriptive statistics display the population mean 60 points whereas the sample-mean is 68. Furthermore, one-
sample t-test result show also a significant result (p=.000). In short, these results assert that the participants in this 
study can be assigned as moderate self-efficacious students. Additionally, descriptive statistics has also displayed a 
significant difference when males and females are compared according to gender variable. Whereas the mean of 
females is 72.83 points, the mean of males display only 63.17 (MD=9.66). Moreover, independent sample t-test 
result has confirmed this difference (p=.15). Finally, pearson correlation coefficiency has displayed a positive 
literature which links high sense of self-efficacy to the development and mastering of the writing skills. 
4. Discussion and Conclusion 
This study has aimed to corroborate that writing self-efficacy perception is one of the important factors in 
language learning not only for learners but also for teachers and researchers. In the light of the research questions, 
the statistical results of the study displayed a moderate high sense of self-competence in writing which showed a 
he view that self-efficacy is one of the 
predictive factors of the writing performance as asserted in the literature. Moreover, the study displayed also a 
significant gender difference which showed that the females in the study were more aware of their writing 
competences when compared with their male counterparts. This result showed that the females were much more 
self-confident in the writing courses and this helped them to write much better paragraphs and essays.  
 All in all, the impact of the writing skills of learners and especially their beliefs about their writing 
competence seems to be underestimated in foreign language learning settings. Therefore, the implication of this and 
similar studies are the first step to understand wholly the role that writing plays among learners, teachers, and 
researchers and generally in the field of ELT. Therefore, further comparative studies are needed to realize fully the 
role of individual differences in the field.  
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